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ABSTRACT 



A study investigated British Columbian English teachers 



beliefs and values as factors in their willingness to implement a 
senior-secondary English course focusing on technical and professional 
communication, Technical and Professional Communications 12 (TPC12). 

Statistically significant differences at the .05 level of confidence were 
found between those willing to implement the new curriculum and those 
unwilling to implement it on 35 of the 88 factors analyzed, with a further 21 
approaching significance. The educational backgrounds and work experiences of 
the two groups were relatively homogenous: only three of the 21 comparisons 
were significant (e.g., significantly more of those unwilling to implement 
were English majors while significantly more of those willing to implement 
TPC12 were English minors as undergraduates) . Substantial differences were 
found between the two groups on beliefs about the appropriateness of the 
substance of TPC12 : all five questions contrasting aesthetic/efferent 
literature elicited significant differences; there were also significant 
differences regarding the inclusion of scientific texts and the number of 
hours to devote to teaching non-literary materials. A subsample of 11 
respondents was interviewed about their views on the need, clarity, 
complexity, and practicality of the TPC12 curriculum. Those willing to 
implement were more likely to feel that the course was necessary, had a 
clearer understanding of the intent of the course, saw implementation of this 
curriculum as less complex, and had a stronger belief in the practicality and 
quality of the course than those unwilling to implement. (Contains 43 
references and 7 tables of data. An appendix provides the survey instrument.) 
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TECHNICAL AND PROFESSIONAL COMMUNICATIONS IN SECONDARY 
SCHOOLS: BARRIERS CREATED BY TEACHERS’ BELIEFS AND ATTITUDES 

ABSTRACT 

While technical communication plays a major role in today's society, this fact is not reflected in 
the curricula of public schools, particularly secondary school English courses which have 
resisted any attempts to displace the traditional aesthetic/belletristic literature with 
practical/non-literary readings. The study reported below used questionnaires and telephone 
interviews to investigate teachers' beliefs and values as factors in their willingness to implement 
a senior-secondary English course focusing on technical and professional communication, 
Technical and Professional Communications 12 (TPC12). 

Statistically significant differences at the . 05 level of confidence were found between those 
willing to implement the new curriculum and those unwilling to implement it on 35 of the 88 
factors analyzed, with a further 21 approaching significance (p=.15 or better; this is important 
because of the relatively small sample size, 16 who were willing to implement TPC12 and 25 
who were unwilling). The educational backgrounds and work experiences of the two groups 
were relatively homogenous: only three of the 21 comparisons were significant (e.g., 
significantly more of those unwilling to implement were English majors while significantly more 
of those willing to implement TPC12 were English minors as undergraduates). 

Substantial differences were found between the two groups on beliefs about the appropriateness 
of the substance ofTPC12: all five questions contrasting aesthetic/efferent literature elicited 
significant differences; there were also significant differences regarding the inclusion of 
scientific texts (e.g., Hawking's A Brief History of Time,) and the number of hours to devote to 
teaching non literary materials. 

Thirty-seven of the questions explored respondents' knowledge of the course and available 
resources. Differences between those willing to implement and those unwilling to do so were 
statistically significant on twenty of these comparisons. Those willing to implement had read 
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